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lives with 


criticism, he learns to condemn. 
hostility, he learns to fight. 

jealousy, he learns to feel guilty. 
tolerance, he learns to be patient. 
encouragement, he learns to be confident. 
praise, he learns to be appreciative. 
acceptance, he learns to love. 

approval, he learns to like himself. 
honesty, he learns what truth iS. 
fairness, he learns justice. 


security, he learns to have faith in 
about him. 


friendliness, he learns the world is 


a nice place in which to live. 


Adapted from "As a Twig is Bent", 


Kleinknecht Encyclopedia 
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in 2024 with funding from 
University of Toronto 
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BOOK III 


THE PRE-SCHOOL CAMPER AND HIS COUNSELLOR 


(a case study) 


Each summer many of us share our days with a pre-school camper. To 
meet that child's emotional and intellectual needs we must encourage 
his abilities; share and enjoy his growing and learning experiences. 


Each child has an individuality, and uniqueness, He comes to our 
group from a unique home situation, from an emotional and intellec- 
tual environment, with varying specific needs and abilities. He 
comes to us with the seeds of basic human creativity--the desire to 
express his uniqueness. Margaret Mead tells us "It is the child's 
growing capacity to take in the world, re-work experience, and give 
it,out sapainein sspeech ,esong ,ecraftsorwart,.sand.insallethesactivities 
in which men engage; that is the source of individuality." 


Each child sees the same sight through different eyes, hears the 
same sound through different ears. To each, the same experience has 
a unique meaning. The expression of the thoughts and feelings gain- 
ed from his experience is unique to each child, and therefore valid 
and worthwhile. 


We must be prepared to be totally receptive to the child's thoughts 
and feelings; in expressing these experiences, he is presenting him- 
self, for he is saying, "this has meaning to me, this is what I feel, 
how I think, this is who I am." Our reaction is crucial to him. A 
child works on a mirror basis, with himself reflected in your reaction 
to him. If you react to what he says or does in a negative manner 

he feels himself deserving of that negative reaction. If he senses 
condemnation, he experiences réjection, self doubt. If he senses 
acceptance, respect, he feels himself acceptable, having worth. 


Just as we can help a child to enjoy positive learning and growing 
times, we can help him to understand and accept his negative feel- 
ings without fear of reproach, shame, or need of guilt. One of the 
vital learning areas for the child is his growing ability to accept 
and deal with anger, sadness, and fear. We must help him to express 
threatening fantasies and accept reassurance and safety in adult 
comfort. 


If the child has learned to trust you, if he has learned that your 

words are words he can understand, your promises are reliable, and 

that he is an important person to you, he may reach out to you with 
his feelings. His hand finds yours when he is afraid, he yells at 

you when he is angered, or climbs into your lap when unsure or sad. 
Help him to accept his anger, and sadness, and meet the fear. 


What about a child that misbehaves? What about discipline? What 
about control? 'Control' is a very dangerous term, a term with many 
meanings. Each counsellor brings to his children a very different 
conception of control, depending on his feelings about control, his 
needs for control, his experiences in controlling, and in being con- 
trolled. As counsellors, we have only one right in our group, the 
right to make our children feel safe and protected. We have no right 
to impose arbitrary forms of control on our children, unless the 
emotional or physical safety of each of the children is in question. 
We have no right to restrict free thought or movement of the indivi- 
dual child. We do have the very important right to make some rele- 
vant decisions for that child, regarding his physical well-being; 
"Yes, it is cold out this morning, and you must wear your sweater." 
"No, I will not allow you to run around the playground with a sharp 
stick". We can make these decisions for the child. We must ensure 
his safety and comfort. We must protect the child without resorting 
to unnecessary restrictions. We must help the child to develop con- 
trols from within himself, and take special care not to impose arbi- 
trary forms of control from without. We cannot impose our sense of 
control on him to the detriment of the development of his own controls. 


What about the child whose behaviour does disturb the safety of the 
other children? The child who is throwing sand at another camper in 
the sandbox may be asked to leave that situation and given a positive 
alternative. You perhaps might ask him if he would have more fun on 
the tricycle. Deal with the child's negative behaviour in a positive 
manner. If his misdemeanor merits admonishing, then direct your dis- 
Cipline. at. that misdemeanor, not at the child. Never make the child 
the object of your ridicule. If you regard the child's behaviour 
with large doses of condemnation or anger, he will feel as though he 
deserves that condemnation, he will feel shame, and guilt. Let him 
know that what he has done, not who he is, is unacceptable. 


Just« as a2 childisetears area sign oLenis needs Or NelpeesOenLs miS— 
behaviour reflects a need, serving as a symptom of his negative feel- 
ings. Why is a particular child behaving in such a manner? What 
does his behaviour mean to him? What does it mean to you? It is 
important to get your resource people as soon as necessary. A 
child's anger is very difficult to deal with at times. Perhaps be- 
cause we are reminded too clearly of our own. You can never fail by 
asking for help. You can only fail in responsibility when you fail 
a child. Ask for help to learn how to reach your children. 


There is, perhaps something incomplete about the picture created 
here. The counsellor described is a bit unreal, a super counsel- 
lor, champion of the correct way with children, pillar of patience, 
good nature and kindness,, Let's face it, we too have very important 
feelings of our own. We get angry, at times, and feel sad too. Our 
children should learn to understand that we too have our feelings, 
very valid ones indeed. We will lose control at times, but what can 
we do when we do lose control of our feelings? We must regain it as 
soon as possible and interpret our anger to the child. We must take 
special care not to alienate the child at these times, not to make 
him fear our feelings. We must interpret our feelings in such a way 
as to make them safe to him. Let the child know that you are angry, 
you have the right to be angry, but, regain control and reassure the 
child immediately. The child should feel safer because he knows 
your limits. We must not betray our children by being dishonest, 
whether in feelings, actions, or words. 


We've mentioned the possible problems that you may encounter with 
campers, and tried to suggest some of the positive ways to help your 
children deal with these problems. Now let's consider the happy, 
fun times that we can share with our children. One of the most en- 
joyable and rewarding qualities of being with the pre-school child 
Ls sharing hissfun. [te cives us a chance to return to the magical 
games of play that we ourselves enjoyed so much when we were three 
or four, and enjoy that time all over again. Sharing these games, 
joining in them on the same level as the child is experiencing them, 
is so important to our relationship to the child. The ability to 
play, to enjoy comes with just a little abandonment, and relaxation 
of the formidable adult role. As you join a child in sand, or run 
with him in the playground, you share with him, real and good feel- 
ings. You may develop a satisfying affection for that child, as you 
come to know him, and have fun with him. Don't be concerned about 
"favouritism'; the natural and spontaneous expression of affection 
is a part of sucha relationship. ‘Those children sure are "huggable" 
at times, and they enjoy being hugged. A whole day away from home 
and 'mummy' is a very long time for the pre-school child. He needs 
warmth, he needs doses of mothering and a bit of ‘loving-up'. Don't 
feel inhibited or restricted about meeting that need. 


In summary, we've dealt with many aspects of the pre-school camper 
and his counsellor. We've looked at the uniqueness of his thoughts, 
his feelings and his individual manner of expressing these thoughts 
and feelings. We've considered how important it is to that child 
that you accept him, that you help him to understand and accept him- 
self. He will come to you with his anger, his fear, and tears, as 
well as with excitement, enthusiasm, and the great joy of discovery. 


We must help him to accept all that he is, to greet learning with a 
sense of excitement; confidence in his ability. We must share his 
creativity, the expression of his self, the pride of his uniqueness. 


We must deal with him honestly, so that he may learn to trust us, 
learn that our words are words that he can understand, our promises 
reliable and that he is an important person to us. 


We must strive to know our pre-school child. We must watch, listen, 
observe before we act. For we must act with a real understanding, a 
real compassion. We must offer him safety and protection and at the 
same time freedom to explore the bounds of his curiousity. We will 
come to share ourselves with him, and we must be prepared to be 
totally receptive to all that he is able to give to us. 


CHILDREN'S NEEDS AND CHARACTERISTICS, Age 6 to 12 


Every child is different from every other child. Each is a small 
reflection of his own home; each has his own level of ability, his 
own likes and dislikes. 


However, children of about the same age have interests in common and 
many similarities, These similarities are discussed in this section. 


What are some of the general needs of children? 


fun adventure friendship 
love activity knowledge 
trust independence understanding 
acceptance new skills shelter 
guidance encouragement food 

Six, Years 


- period of slow growth; rest period, child must not go home 
tired 

= eajyer to learn 

- self assertive 

- inconsistent in behaviour 

- short attention span 

- finds decision-making difficult 

- group activities are popular 

- spontaneous dramatization, keen to dress up 

- learns better by doing, not listening 


Seven Years 


- sensitive to opinions of peers and adults 

- interests of boys and girls begin to diverge 

= ))energetic but easily statigued 

- unable to think in abstract terms 

- more inclined to be self-critical; a great need for approval 
- growth is slow and steady 

- leadership will start to show here 

- agressiveness also will start to show here 


Eight Years 


- careless and noisy but socially minded 

- at times more dependent on mother 

- interests of boys and girls differ greatly, gang develops 
- more enthusiasm than wisdom 

- allegiance to peer group rather than adults 

- better able to judge his own abilities 

- ready for simple directed dramatics 

- interested in collecting things, enjoys team games 


Nine Years 


- reasonable, dependable, responsible 

- strong sense of right and wrong 

- individual differences in abilities very pronounced 
- longer attention span, not over 45 minutes 

- given to exaggeration 

- highly competitive 

- enjoys stories, nature tales and rhythmic music 

- "stealing' not uncommon 

- can assume more responsibility 

- a limited sense of money and time values 

- gang spirit strong 

- perfectionist but easily discouraged 

- outspoken and critical of adults 

- argues over fair play 

- likes repetition 

- loves animals 

- often is clumsy 

- this age has a natural curiosity 

- likes fun, the fun angle, not the educational approach 
- love dramatics, costumes, and story-telling 


Ten, Eleven and Twelve Years 


- an age of great physiological development 

- group minded age; the gang is supreme 

- begins to challenge adults; quarelling, loud voices and 
fighting are common 


he wants the love of an adult, often develops crushes 

wants to be older than he is 

interest can be sustained for a long time, even a whole camp 
period 

prefers group activities 

likes adventure 

will take long hikes, nothing daunts him 

tremendous amount of intellectual activity; nature, science, 
songs, vocational plans, needs much program 

will accept cooking responsibilities 

will work on construction projects 

likes berry picking, fishing 

curious about art 

likes to plan own pow-wows 

has a real sense of responsibility 

has a real sense of humour 

has a sense of fair-play 

loves to talk about home and family relationships. 


_GHART OF CHILD NEEDS 


Prepared for the Ontario Teachers Federation 


by THE CANADIAN MENTAL HEALTH ASSOCIATION 


NEEDS 
Emotional 
AFFECTION 


(feeling of being loved) 


BELONGING 


(feeling of being wanted 
by the group) 


INDEPENDENCE 


(feeling of managing and 
directing own life) 


ACHIEVEMENT 


(satisfaction from mak- 
ing things and doing 


@: 


SOCIAL 
APPROVAL 
(feeling that others ap- 
prove of conduct and 

efforts) 


SELF ESTEEM 


(feeling of being worth- 
while) 


Intellectual 


(for training in ability to| 
think clearly and solve 
problems wisely) 


Character 
aad Social 


(for developing ability to 


live with others in a co- 
operative and worth » 
way) 


(for developing a healthy 


body and good health 
habits) 


For further information 
about Mental Health write to 


FROM PARENTS 


Comradeship. Playing no 
favorites. Serenity in 
home. 


Significant share in fam- 
ily work and play. Proud 
of child as member of 
family. 


Child helped to stand on 
own feet. Given oppor- 


tunities to make deci- | 


sions and choose friends 
with reasonable guid- 
ance. 


Encouragement in school 
work. Opportunities for 
worthwhile tasks; hob- 
bies and adventure. 


Praise for good be- 
havior, honest effort in 
work and other accom- 
plishments (sports, 
making friends, etc), 


Confidence in child and 
his future. 


Encouraging children to 
find out the facts before 
coming to conclusions. 


Good standards of he- 
havior at home, en- 
couraging honesty, sin- 
cerity. social service and 
spiritual development. 
Sex education. 


Nutritiousfood, adequate 
sleep, suitable clothing, 
sanitary living quarters, 
medical and dental care, 
training in good health 
habits, outdoor activities. 


FROM TEACHERS 


Evident fondness for 
child. Happy co-opera- 
tive atmosphere in class- 
room. Kindness, fairness. 


Welcoming child in 
school and giving real 


share in activities of class- | 


room and play-ground. 


Initiative encouraged. 
Participation in class 
discussions. Training in 
self control and self 
direction. 


Work at which child can 
succeed. Opportunities 
for success in sports, 
hobbies, dramatics, etc. 


Commendation for good 
behavior, diligence in 
school work, success in 


| sports, dramatics, music, 


elc. 


Making child feel a 
worthwhile person. Help- 
ing child understand and 
accept his strengths and 
weaknesses. 


' Training children to 


think in an orderly fash- 
ion, to acquire sound 
study habits, and to read 
widely. 


Training child to co- 
operale with others in 
work and play and to 
complete diflicult tasks 
for worthwhile ends. 


Health education, physi- 
cal training, co-operation 
with medical authorities 


in health inspection and 
immunization against 
disease. 


CANADIAN MENTAL HEALTH ASSOCIATION 


FROM PLAYMATES 


Friendships. Interest in 
childs’ achievements. 


Companionship. — Genu- 
ine share in group’s 
activities. 


Child given his turn in 
doing things and being 
leader. 


Child included in school 
projects, sports, drama- 
tics, musical and other 
activities. 


Generous admiration for 
child’s accomplishments 
in school work, sports, 
dramatics, etc. 


Appreciation of child’s 
good qualities. 


Participation in group 
projects planned and car- 
ried out by children 
themselves. 


Approval of child when 
a good sport (good loser, 
good winner, etc.) 


Consideration by child 
of health and handicaps 
of associates. Full co- 
operation in preventing 
spread of contagious 
diseases. 


FROM COMMUNITY 


Understanding teachers. 
Active Child welfare 
agencies and kind foster 
parents when home 
supervision breaks down. 


Inspiring child’s co- 
operation to contribute 
to the beauty, health and 
welfare of community. 


Opportunities for older 
children and youth to 
have part in community 
councils. 


Vocational guidance. | 
Share in community en- 
terprises — salvage cam- | 
paigns, victory gardens, 


church activities, etc. 


Credit for constructive 
activities, patriotic work, 
etc. 


Making child feel he | 


| matters to community. | 


Giving him share in com- | 
munity enterprises. 


Compulsory education. 
Inviting partnership of | 
children in helping solve 
community problems. 
Developing partnership 
between home and school. 


Good character - build- 
ing agencies — schools, 
churches, playgrounds, 
day nurseries, recreation 
centres, etc. 


Adequate medical and 
dental services. Immuni- 
zation against dis- 
eases. Sanitary living 
conditions. Full social 
security. 


DAY CAMPERS OVER 12 


This presentation was a panel discussion between four campers and 
two counsellors with an emphasis on the following topics as related 
Lopcampers! overs12. 

Program and program methods 

Leadership styles 

Personal objectives 

Camp atmosphere 

Inter-Camp relationships 
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Program 


Senior campers agreed that the main reason they still look forward 
te going to camp is that the program is not static. Different acti- 
vities, and methods of presentation give them a new experience each 
year. The boys leaned towards challenging wilderness types of pro- 
grams and emphasized self-satisfaction through accomplishment as be- 
ing important. The girls were inclined to take part in a casual 
program emphasizing group interaction. All felt there should be a 
lot of opportunity to do what they wanted, sit under a tree and talk; 
work on a group project; go for a walk alone. Schedules do not en- 
hance a good program for senior campers, unless they are developed 
by the campers themselves. Both boys and girls felt they should be 
able to "drop-out" of a camp group if they wanted to at times. 


Program Themes 


These are not of interest to either group, particularly the Indian 
theme. Specific programs that interested the boys were: hiking, 
canoeing, horseback riding, and archery; the girls: canoeing, 
crafts, riding, and quiet time discussions. 


Leadership 


Leadership was mainly seen as being the relationship existing be- 
tween counsellor and camper. The campers felt they knew enough 
about camping to decide what to do and how to do it. The counsellor 
provides them with an opportunity to widen their horizons by supply- 
ing new and different programs or approaches and must particularly 
be ae"friend™ or Vhelp-mate™ who ds anteresting, andatun 10 be with, 
He must also be interested in sitting down and talking face to face. 


The campers did not want a program imposed by counsellor or anyone 
else, but rather wanted an opportunity to share in the program plan- 
ning while being given an opportunity to branch into new activities. 


Personal Objectives 


Day campers come to camp to have an exciting and fun-filled summer. 
This means new programs developing skills; maintaining and making 
new friendships; and reliving past happy experiences. Awards and 
incentives are not necessary to give them this experience but they 
are not considered a hindrance. 


Senior campers looked to a camp leadership role in the future and 
welcomed an opportunity to develop some leadership skills through 
acceptance OreresponsiDilities. 


Camp Atmosphere 


The campers felt the atmosphere should be permissive enough to allow 
freedom to experiment with activities of interest. They felt that 
regulations for general camp security and safety do not apply unila- 
terally and that by virtue of their age and experience they should 
be allowed certain privileges such as: use of knives and axes; res- 
tricted area; lights out on overnights; and being able to wander 
off on their own in small groups. 


All campers felt that camp offered them the secure atmosphere of a 
"second home' where they could act in a manner quite apart from the 
way they would act in the city. Many of the things they do at camp 
would be considered foolish or childish in the city. Since many 
personal inhibitions are lost at camp, activities such as stunts; 
sing-songs; crafts, etc. seem quite natural. They were unanimous 
when asked how their friends in the city felt about a day camp pro- 
gram. lhe "Campers «felt sorry! atorstheir sian-city, friends,) because 
they usually spent their summer "hanging around" and "don't know 
what they're missing." 


Inter-Camp Relationships 


The senior campers do not want to participate with younger campers 
all day. However, they do enjoy coming together at such times as 
campfires. They want to feel a part of the total camp, but be a se- 
parate section within that framework. Their area should be removed 
from the other camp areas to ensure privacy which they felt was im- 
portant. When they do come into contact with the rest of the campers 
they like to assume a special "helper" role which gives them status 
and recognition. Being responsible for some special event activities 
or helping at campfires are responsibilities they like to accept, 

The boys particularly liked being responsible for collecting wood 
for’ the scamp *firesands preparing therceremonial’ fire Way) They .felt 
that many equally important jobs or duties could be given them so 
long as they held a bit of prestige and couldn't be considered "joe- 
jobs 


To summarize, there is definitely a place in day camping for children 
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aged 12 and up. Program is wide open and so is the source of day 
campers. Few of us have full registration for this age group. A 
concentrated effort on the views expressed above should go a long 
way towards filling those vacances. 


THE DIFFERENT OR ATYPICAL CHILD - INTEGRATION OR SEGREGATION 


(a case study) 


Integration or segregation, whether involving race, religion, color 
or creed, if it is to be real, and wholly meaningful, must encompass 
not only these terms of reference but must reach out and include the 
"atypical" child, bringing about a policy of integration without se- 
eregation or reservation. I think that camps and the camping move- 
ment can do much in this area. Any child who can benefit from a nor- 
mal group experience--regardless of his parents' religious beliefs, 
racial origins, or natural capacity for learning and growing, either 
physical or mental--should be given that. opportunity. 


In many years of working with them, I know of no children who were 
not better for having been with normal children or having a child in 
their group who had many more different or difficult problems, that 
did not gain much from this integration. The key to the explosion 
of hate, the key to good health, 1s "acceptances the ri1gnc (of) every, 
individual to be accepted and the need for every individual to 
understand and accept the varying degrees of difference in other in- 
dividuals. 


It has been found that in every group of 100 children 25 to 30 per 
cent have major intellectual, physical and emotional problems. I am 
convinced that, if each of these individuals can find a place where 
he can find acceptance and learn to accept the disability that is 
his, much will be done to free this individual to grow to the limits 
of his capacities. Is it not possible to learn to accept that we 
have a harder job to learn than other people, or that we may never 
reach the goal of other people, but that there is a very definite 
and accepted place for us and what we have to offer? 


If these atypical children are ever to function in their community, 
then each one needs to be exposed to the reality of daily living and 


ih 


we who presume to be normal, must also be exposed to them and their 
needs. 


How many times have you seen or heard a child burned badly being 
accusingly questioned by an adult as to "What happened to your face?" 
(and I use this word ‘accusingly' because the tone of voice makes 

the child feel guilty and accused), or "What's wrong with your boy?" 
to.a mother of a child with tosis. "That little girl is sick, come 
over here", a mother said to her child when encountering a border- 
line mongoloid, as if she had something contageous. Such things 
suggest that the education of this acceptance must start early and 
only by exposure and understanding can a race of unprejudiced adults 
ever come into being. 


Let's examine some of the more extreme individual differences and 
how they functioned in a normal camp setting. 


Roberto, a quick, agile, handsome lad, willing to please and with 
lots of ideas of his own, is an aphasic. From my first meeting, 
when he was three years old and unable to speak, to his fast growing 
103 years with some language, he has kept things boiling in his 
group. But his camper friends, his counsellors and all of us have 
derived much benefit. Can you imagine the thrill when a 20 year old 
counsellor came running excitedly to get me to come and see and hear 
Roberto, who was calling off Bingo numbers for his group in his awk- 
‘ward, difficult speech pattern. This was something to hear and see. 
Tears were in both our eyes. A camper, when it was decided Roberto 
should not go to another camp for soccer because he might create an 
incident, came with the whole group as a delegation requesting that 
we allow him to go--they would watch him. Roberto was excellent at 
following rules which he could visibly comprehend and he couldn't 
understand anyone breaking them. In fact, he could get fairly vol- 
atile; right was right. However, he had learned much from his group 
over the years, and when allowed to go, he was so successful and so 
aware in the second camp setting that their campers and director 
couldn't even place him. His buddies were so proud, and so was 
Roberto. So many successes, also many failures. One, I recall vi- 
vidly: Roberto had discovered a way of protecting himself against 


kids' teasing....spitting in the faces of his antagonists. On oc- 
casion, someone got it. Outraged parents telephoned, children were 
to be removed....I didn't blame them, but requested they come down 


to the camp to meet Roberto. They did, and they agreed finally that 
their children perhaps could benefit, and that if they reinforced 

the children's questions about why a little boy would do such a thing, 
rather than consider him a monster who should be isolated from society, 
we might begin to solve the problem. A discussion was held with all 
children in the section and they agreed that his action, while un- 
acceptable, was understandable. They all agreed that they liked him 
but many were afraid of him and his difference. That was the begin- 
ning of the solving of Roberto's many social-emotional problems at 

our camp. 


12 


There was also a boy named Peter. He had many differences, and dif- 
ficulties. He had an odd appearance due to a cleft palate, hair lip, 
and a medical problem with his heart. Often he had bizarre behaviour 
patterns and withdrawal tendencies not unlike an autistic schizo- 
phrenic (but without tantrums). Some brain damage had created some 
motor problems and he was often unintelligible. Peter was with us 
from the age of five; he is now 11. He was in our school operation 
during the winter months, to the grade 2 level, and is now in a 
special education class. Through all his problems and his mumblings, 
we discovered a delightful sense of humour and a good capacity for 
learning many things. The greatest threat with Peter was swimming. 
He loved to go to the pool, but he would immediately go underwater 
and stay at the bottom of the pool. We never had the courage to 
wait for his sense of survival to come forth. A staff member was 
always right with him at this time to haul him up on his feet and 
try again. With encouragement and the use of many positive rein- 
forcement teaching skills, he has learned to swim a little. 


Having the endorsement of his doctor and parents, Peter was encour- 
aged to participate in everything. During a soccer game with his 
friends Peter's team scored a point and Peter was heard to mumble 
"That will put them on the griddle''. The boys doubled over with 
laughter. Shouts of "Okay, Peter" or "Let's go, Peter" , were often 
heard. I don't recall him doing much with the ball but he was part 
of it and the boys and counsellors would encomrage him with admir- 
ing remarks like "That was a good run you made", or "You're getting 
faster", etc. 


Each boy was pleased to be Peter's companion for the day and they 
were rewarded in many ways. I recall a day when taking a walk away 
from the camp, Peter tired and had to sit down on a rock. He and his 
companion, for that day, were brought face to face with a grass snake 
shedding his skin. The whole group was called excitedly back to 
watch and Peter was proclaimed as the nature discoverer. So many 
things would have been missed without this child. 


I hear many people say, ''I wouldn't want to work with special chil- 
dren, I might do the wrong thing."' If everyone felt this way, and 
so many do, no one would do anything. I am convinced that anyone 
who will try can work wonders because they are saying "I care". 


Assuming that you are not basically prejudiced, but that due to a 
lack of experience you feel inadequate and uncomfortable, then let 
me assure you, through a program of integration and interaction 
you will have rewarding experiences. 


Philip was a child who used fear to manipulate his world. It took 
some doing to understand this. For example, it was agonizing to 
see him going into the pool daily, screaming that he was going to 
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drown yet, all the time wanting to go. By the end of the first sea- 
son the swim director came to me and said "We've come so far with 
Philip, he's ready to float but won't; what should I do?" My answer, 
"Walk away and let someone else take over''. He went back to Philip 
and said,. "Phi lipytyoul are=ready, to float.” I? can't do’that, for you. 
I have helped you this far, now I must help other children. When 
you are ready to go on, let me know and we will continue". Two days 
later Philip floated. Within the next few weeks, many normal campers 
were passing tests and surprising counsellors and swim staff. When 
asked "Why" the swim director said his staff had learned so much 

from working with Philip that they wanted to try it out on normal 
children. . y.tantastic wresults!)) Philipvhas been wath usptwotyears, 

He was to have been sent to Ontario Hospital. We were making mis- 
takes, but so would they. He has solved and adjusted to his dif- 
ferences so he has already adjusted to the society about him. 


There are also children with epilepsy, asthma, diabetes or heart 
disorders. These children seem to have built-in stop watches, and 
with medication, the first three are pretty well taken care of. 
Several children with epilepsy have coped well with medication, and 
last year, on doctor's orders only, rectal suppositories were used 
to help many campers stay on overnights, with great success. The 
victorious look on their faces in the morning was reward enough to 
counsellors and us. 


I have had only one severe diabetic and she required watching, al- 
though she was able to participate in all things. Her counsellor 
always had an extra cookie and candy available. She taught us a lot 
about fear. When a child becomes tense and anxious when afraid, 
he uses up a great deal of sugar and can actually faint. ia 
diabetic this is serious, called a coma. In a normal child fear 

can create high temperatures, upset stomachs, and headaches. This 
explains sick stomachs after a scary night or thunderstorm. Life- 
savers or sweet candy can help to keep the tension down. I was 
never aware of this until after my association with Debbie. 


If we are meeting "individual needs", we must recognize----a child 
with a heart condition needs to be with other normal children, but 
should be allowed to pace herself. She should do arts and crafts 
when other children are going on a very long hike. She should have 
shorter swim periods and more reading time. They know what they can 
do (that built-in stop watch). We can help them by not pushing then, 
but jalso by not letting them use their health as san excuse to vet 
out of doing things that are good for them. Some exercise is very 
necessary for them. 


A nine-year-old deaf child learned during a camp term to speak words 
like us, 'sticky, splash, trampoline', using direct, fluent speech 
patterns, how exciting! One positive element with this physical 
malfunction is that it doesn't show. If the child is accepted by 


her group, she's made it. Hearing aids are a nuisance, but so are 
glasses! 


There are so many others, the cerebral palsies, the borderline mon- 
goloids, the minimal brain damaged, the spastics, the polio victims, 
the blind, the mentally retarded, the perceptually handicapped and 
from henceforth, the thalidomide babies. Case history after case 
history svandsso,tar.)all endvuplon thespositivessidesotaciesledger,. 
The only type of child I have not had at my camp or school is a 
blind child, and the only reason is that I've never been asked. 


What has this done for the normal campers? We know that if they have 
a healthy experience with specific children they gain respect for 
others, and therefore themselves. They have greater understanding, 
and become more considerate, less ego-centred. Boys seem to accept 
differences easier than girls,  Ginlssaccept problem boy «campers 

more than their own sex. Our feeling is that they and their coun- 
sellors benefited most, not least. 


Those of you who work with this age group may find Frit Redl's study 
of pre-adolescents "What Makes Them Tick" helpful. He says "'Give 
him a free and experimental camp setting to be adventurous in and he 
will be happily pre-adolescent without getting himself or anybody 
else in trouble". This age group should) thrive on the interaction 
with the integrated atypical camper. 


Lauren had been diagnosed as schizophrenic, asphasic, deaf, retarded, 
brain damaged, in other words, a blob. A label didn't help. It 
only confused and frightened. She needed to be accepted and enjoyed 
to be sree to start her, climb to normalcy So Now tives years, Laven, 
she is the most popular member of her family. Three and a half 
years ago she had no speech, now only the 'd's'present a problem, I 
was fortunate in being with her over a 12 month period. It was her 
acceptance by people in the freedom of summer, the fun of learning 
water skills, running with the wind or lying in deep grass listening 
for sounds, that made Lauren work harder to be part of normal life. 


There is specialization in many areas now.There is the camp for the 
blind, the camp for the retarded, the camp for the perceptually 
handicapped, the camp for the emotionally disturbed, the camp for 
the deat. 


Linda was a child in our camp last year, labelled a "borderline mon- 
goloid". Her I.Q. was 52--two points too high to be labelled one 
thing, not high enough to be labelled another. There appeared to be 
no place for her in a camp or in the school system. But, she taught 
her fellow-campers and her counsellors how to share love, and es- 
pecially how to say "I did it!", "What can I do now?" or 'What 
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should I have done?" Everyone of these children who were with Linda 
had an exciting and rewarding summer experience because of Linda. 


They learned the responsibility of making an error, as a part of 
growing and learning. Many children feel threatened by what will 
happen if they make an error, so they make all kinds of excuses, tell 
lies and get other people into trouble. Linda didn't. In answer to 
"Who left their bedroll here?": She would say "I guess I was the one 
who did it; what should I have done?". When we explained that we 
realized it was hard for her to do it but she should get someone to 
help her. She immediately replied "Who will help me fold my bed- 
roll?" Six voices said "I will Linda". The counsellor chose two 
and together they showed Linda how it was done, so proud to be show- 
ing off their skill and knowledge. She doesn't sound like a border- 
line mongoloid, certainly not the kind I had read about. The chil- 
dren were held back sometimes by her slowness, but more often it was 
to wait behind to help her, and for this they were rewarded by her 
beaming smile of thankfulness and joy, and her little, often over- 
heard, saying "You are wonderful". Of course, each camper's self 
image and respect for one another leapt to great heights. Could 
this have happened without Linda? 


Does labelling really help? Any label that sets a child aside from 
his basic needs of love and acceptance and makes people feel uncom- 
fortable and frightened, must be wrong. Any resulting interaction 
only makes the child more anxious, disturbed and sick. The condi- 
tion must be known, but the child's other needs must not be neglect- 
ed because of the label. There are many problems with special 
children, but surely we can be expected only to care enough to do 
our best. Camping, which is relaxed, does much for a special child. 
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DAY CAMPING FOR THE MENTALLY RETARDED 


Operating a day camp for the mentally retarded is much the same as 
running one for anyone else. Mentally retarded persons have very 
few distinct differences from their peers, Probably the only signi- 
ficant difference is their impaired intelligence or limited capacity 
to learn. This is the only single characteristic which makes them 
different, 


There is some general information which is helpful to a person con- 
templating working with the mentally retarded in a day camp situa- 
tion. Obviously many of the items mentioned would be beneficial in 
working with children of all capabilities. It is essential to re- 
member that every child is an individual and has varying degrees of 
ability. To assume that a mentally retarded person has no skills at 
all is not only unfair but it is most unrealistic. Some points to 
be alert to regarding retarded children,generally speaking are: 


He is slower to learn; he can't solve abstract problems. There- 
fore it is important not to expect the retarded child to help devel- 
op to a fine degree his own program or become involved in complex 
activities, 


He does not reason well. Increased emphasis must be put on safety 
practices. Sometimes he may not "think". 


He likes to be liked. Retarded children need affection as any child 
does. They like to be liked and value friendships. 


He is sometimes a burden on his parents. Because he needs extra 
attention the parents therefore require relief. The day camp pro- 
gram affords an opportunity for the parent to have some time away 
from their retarded child. 


He requires more patience. Leaders must be willing to go slowly in 
some instances and be able to deal with problems encountered. 
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He may be multiply handicapped. Sometimes the cause of the retarda- 
tion has also caused him to have other problems, He may be damaged 
in the nervous system or have some physical impairment, Many re- 
tarded children are overweight; and some are subject to seizures. 
The day camp must be careful to collect sufficient medical back- 
ground on each camper. 


He is sometimes awkward in his movements. Many retarded children 
are poorly coordinated because of damage to the nervous system or 
lack of training to develop their coordination. It would be neces- 
sary for the day camp leader to start from scratch or at some very 
elementary stage for many retarded children. 


He easily becomes frustrated when competition is too keen. The re- 
tarded child likes the day camp among his peers if competition is 
not stressed too much. He needs help with routine things. Some 
children may have difficulty in tying their shoes, dressing them- 
selves, or taking care of their bodily needs. Many things that we 
take for granted of children the same chronological age may be un- 
known to the retarded child. 


He requires approval and thrives on praise. It is important to 
praise loudly and often for achievements. False praise will not 
work. 


He may not function well in the social relationship at first. Many 
retarded children have been over-protected and not exposed to social 
groups. The day camp leader will have to help the retarded child 
learn to live in a democratic situation. 


He may not know how to play. Most children are stimulated and learn 
to play by themselves. The retarded child may need help to even 
play the simplest games. 


He must know what is expected of him. It is important that consis- 
tent disciplinary practices are followed. The leader will find much 
better cooperation when the retarded child knows exactly what is 
expected of him. 


He may have a poor image of himself. Because of his lack of social 
contacts and skill the retarded child may regard himself as a fail- 
ure. He may have no self respect or personal identity. The leader 
must provide him with opportunities to develop in these areas. 


He may have trouble with his language. The leader should take day 
to day opportunities to help him speak more distinctly and clearly. 
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He enjoys familiar things. Like most of us, retarded children like 
to do things they know how to do. Therefore the leader would be 
wise to develop some cushion activities which he can ‘fall back on" 
at times when new activities are not working.: However, the leader 
should be sure that he is always introducing new skills so that the 
retarded child may develop. 


There may be a transportation problem for the camp. Many retarded 
children are not able to meet a bus or travel on public transporta- 
tion on their own. The camp may have to arrange special transpor- 
tation for them. 


He learns many skills by repetition. If a skill is repeated fre- 
quently the retarded child is more likely to master it. 


He must retain personal dignity. Programs should be suitable to his 
chronological age within one or two years. 


He may be unfamiliar with his community. It is important for lead- 
ers to involve retarded children in community outings and meeting 
people in the community. The skills necessary to live in the com- 
munity must be learned if the retarded person is to remain in his 
home community. 


He deserves empathic treatment. The retarded child does not need 
sympathy. We should not feel sorry for him but approach the child 
positively and with a desire to help. 


He learns better from example than verbal direction. The leader 
will find it important to keep his verbal instructions simple and 
precise. By demonstrating the activity several times the leader 
will help the retarded child to become familiar with that particu- 
Pateskiit, 


He does not necessarily have a short attention span. If the leader 
involves him in dull, boring activities, then the child most likely 
will not pay much attention and his interest will lag. The child 
will develop longer periods of attention once he is involved and 
interested in what is going on. 


He has the right to have fun in the program. The leader makes the 
program enjoyable so that he and the retarded child will derive 
greater satisfaction from it. The leader should not "water-down" 
the program just because the child is retarded. The program should 
allow the child to develop skills to his capacity. 
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He sometimes lacks aggressiveness. The retarded child may not be 

as aggressive as another child in the day camp. The leader will 
therefore have to pay more attention to see that he becomes involved 
and is not left out of activities. 


He should be given the opportunity periodically, to succeed. Failure 
usually means rejection to a retarded child and the leader should 
strive to make sure that each individual child achieves success, 
however, trivial it may seem to him. 


There are many components to the training and development of retard- 
ed children. None of the above points should be isolated from the 
others and used as a basis in conducting a program. Recreation is 
no substitute for any pre-school, school, workshop or other training 
program. However, the day camp can complement and reinforce skills 
learned in other situations. 


Advice and assistance in operating a day camp can be procured through 
the provincial and local associations for the mentally retarded. 
Smaller centres might be advised to contact their provincial office. 
An excellent manual entitled Day Camping for the Mentally Retarded, 
by David Gingland and Kay Gould is available from the National 
Association for Retarded Children, 420 Lexington Avenue, New York, 
New York, 10017. This manual sells for 25¢. Copies of this article 
as well as other reference materials are available from the author 

at Metropolitan Toronto Association for the Mentally Retarded, 

186 Beverley Street, Toronto 130: 
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DISCIPLINE 


A MATTER OF HUMAN RELATIONS 


In the area of Human Relations, most young people coming to a summer 
camp for the first time find themselves abruptly in a strange terri- 
tory with few landmarks. Their experience with discipline has found 
them for the most part on the receiving end of the process. 


First, as leaders, they should realize that there are few "born" 
disciplinarians. Most of us have to work at the art. Secondly, as 
senior leaders, we do not expect the new staff member to acquire 
naturally the proper attitude and accepted means of disciplining 
children. We remember their feelings of incompetence in this area 
of newness, and we know how uncomfortable they are in the presence 
of the unknown foe. We must, then, share what has been an evolution 
in our own style and methods of handling children, 


What is discipline? 


Unfortunately, the very word "discipline" tends to imply the military 
meaning of total submission of the individual to an authority. Any 
deviation from the established order is rewarded with punishment of 
some nature. 


The Latin word "discipulus" means follower. The French word 
“discere"™ means to learn. The English root for discipline dis the 
same as that of disciple, which means a follower of a teacher. 


At camp, discipline connotes not misdemeanours and crude physical 
punishments, but rather teaching, training, guidance and mutual trust. 
We discipline campers with the long term goal of helping to contri- 
bute to the development of the child's inner controls so that he 
can live effectively as an adult in society. Granting that the ul- 
timate aim of teaching self-discipline is a slowly acquired attain- 
ment for children, at camp, it should be our goal. 
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Some suggestions for developing a good camping atmosphere: 


The old adage that an ounce of prevention is worth a pound of cure 
certainly still holds true for the modern counsellor. For every 
accident there is a cause. For every discipline problem there is a 


reason. 


In order to understand the reason, the counsellor must first 


look to: 


himself 
his attitude 
his program 


and then to his campers. The behaviour of children is usually a 
symptom. It is necessary to find the points of infection before a 
lasting change in the child's behaviour can be made. Once the mo- 
tive is understood, one must cultivate an objectivity which will re- 
ject the misbehaviour without rejecting the camper. 


The following "tried and tested" preventatives might serve as guide- 
lines for the new leader. The list is lengthy, but is by no means 
exhaustive. 


Watch your camper as much as you can. By being constantly 
alert you can spot a potential troublemaker before the plan . 
to create a problem is more than a gleam in his eye. 


Know what you are doing! Advance preparation and some organ- 
ization will save you many headaches. When your campers 

find out you are a phoney and playing it "by ear" they will 
lose all confidence in you. When confidence and, subsequently, 
respect is lost, your discipline and control of your charges 
will rapidly disintegrate. 


Be ENTHUSIASTIC! That word is a most popular one among unit 
leaders. Have a keen and genuine interest in your campers 

and their activities. ‘Enthusiasm is catching. Avoid monotony 
in your presentations. Occasionally vary your style, and your 
inflection, as well as your pose and your tone. 


From the arrival of your campers, show that you are a firm but 
faim leader Sa vou set. thes tonewLomeyour ero. obarm respect 
by showing it. Be firm until expected behavioural patterns 
are established. Remember that children expect to be disci- 
plined. They will cooperate only if they know what is expect- 
ed of them. 
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Set your standards, Establish few requirements. Be sure 
what you want is clearly defined, obviously reasonable, and 
within the reach and capacity of the age group with which you 
are working, 


Be positive in all your instructions and directions. Point 
out the reason "why'' we do things in a certain way. 


SHOW no favouritism, (although it will be there); a genuine 
liking for your campers and your job; a faith in the better 
nature of your wards; and always a sense of humour, 


Plan constructive, positive, and meaningful activities for 
your campers. Most trouble results from boredom or inactivi- 


ty. 


Before you get excited, save. yourself trouble and help the 
camper by thinking your way into his feelings and then putting 
those feelings into words for him and you. (e.g. "You're dis- 
appointed--you were counting on this and now we can't do it 
and that makes you mad," or "It's hard to wait for something 
you like, isn't it?'") DO THIS BEFORE YOU TRY ANY OF THE OTHER 
DISCIPLINE TECHNIQUES, such as arguing, reasoning, preaching, 
lecturing, and using your fancy psychological tricks. 


Try to learn each particular child's language and learn to 

use it naturally. It also means learning his particular feel- 
ings about things, especially the areas that are "charged" for 
him. (e.g. food, physical contact or injury, losing in games.) 


Agressive behaviour and disturbing behaviour very often start 
from the child's anxiety which is a result of anger or resent- 
ment. While it may not be possible to discover what the 
camper is anxious about, the situation can often be helped by 
something that makes the child feel safe. 


If THE CAMPER may tell you on his own, give him the chance, 
asking him the questions such as "Is there anything you want 
to tell me?" Don't interrupt without apology and explanation, 
and only then do so sparingly. Don't ask "Why?" Usually a 
child doesn't know "Why?" or he can't express it if he does. 


When a problem has been explored in the above ways, help the 
camper frame his own piges for improving the situation, away 
from the other camper's ears. 
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The average leader talks tog much. The good counsellor talks 
only when his campers are listening and when he has something 
important to say. Speaking clearly, simply, with dignity and 
authority in his tone, and at a moderate speed will be most 
effective. He also must return the courtesy and give his 
campers every opportunity to talk while he listens, 


When should a child be disciplined? 


The ‘general’ rule “is that a child needs to be “redirected" when he 
acts in a disturbing and annoying manner which affects the other 

members of his group in a negative manner. What does this theory 
really mean? 


a 


When the camper becomes uncooperative and does not respond to 
reasonable and necessary suggestions and/or directions of the 
leader, some control must obviously be exercised. 


Children of all ages are fond of testing the limits of their 
superiors. When the child goes beyond the boundaries set by 
thetleader ithen hesmust be controlved. Here again *itomight 
be noted that a busy camper is seldom mischievous. 


As long as a camper is a member of a social unit, he must be 
conditioned to do his share of the work and to participate 
where it is necessary to do so, with his fellow members. 


Every camp has certain regulations which must be adhered to. 
A conscious breaking of these becomes a discipline problem to 
be dealt with. 


Experience has taught that misdemeanours must be checked but do not 
bewpettyneabe suresthe camper sees you slater 1f the fincident requires 
more than a word or two at the time. "See everything and notice 
lieeter 


Some control techniques 


i) eSacnad Winterterence: 
When a camper is disturbing discussion or not paying attention to 
instructions, a dramatic pause, a nod, or a wave will be a signal for 
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him. If the child is aware of your oda eS 2 sometimes nothing 
more is needed for minor problems. 


2 Proximity Control: 
Move into the area of the disturbance and settle it by your mere 
physical presence without interrupting your planned program. 


> Drrect=Appeal: 

Show your displeasure by use of your voice, employing a tone of 
authority. Avoid yelling though, and always follow through if the 
child persists in misbehaving. Do not overuse the voice. A calm 
but stern tone will make your point quite adequately. 


Do not make threats. NEVER say, ''Do this or else!" You either have 
to back such statements up which may be injudicious, or back down 
which is suicidal. When you make threats, you tie your own hands. 


4 Planful Ignoring: 

If the disturbance is a minor one, ignore it completely. If you 
feel it is necessary to make some comment, deal with the problem 
later with the camper alone. 


5 Transition: 

Move the disturber out of the group completely if you cannot control 
him and run an effective program. Sit him apart and deal with him 
when you have time. If he is a consistent problem, keep your eye on 
him in his confinement else by the time you get around to him you 
may be dealing with a runaway! 


6 Reasoning: 

Watch the use for this; for the younger campers especially, this 
use is impossible. It may take the form of discussion with an in- 
terview format. NEVER let this become a reward system, where if the 
camper promises to behave, you promise to reward him. Again, use 
caution here. You may not be as psychologically equipped to reason 
with your camper as you might think. Remember there is perhaps as 
much as a generation dividing you and your camper. 


7 Codesor Conduct: 

This is the "man to man" tactic where you treat the child with an 
understanding respect. You emphasise the ideals of good sportsman- 
ship and face the problem as "men". 


8 Social Control: 
Here, if you are sure you know what you are doing, you let the cam- 
per face a tribunal of his peers. No pressure you can exert will 
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have more effect than a punishment decided upon by the other members 
of the camper's group. You must safeguard the misuse of democracy 
in action here. Children, if the culprit is unpopular, might demo- 
cratically decree an unjust punishment. A good and cautious leader 
can guard by guidance and direction the jury's decision. 


9 Deprivation: 

This may be deprivation of something which the camper enjoys, or some 
object connective with the offense. The one exception is food. 

Meals at all camps are a right not a privilege. This is as true of 
desserteas sit 15)/0fethe main course. 


10 KeP:. Dutye 
The assignment of extra duties, immediately after and in relation to 
the misdemeanor, can effectively be used. 


This matter of justice 


There are, unfortunately, no pat solutions for particular problems 
as each case and each child deserves individual and unique consi- 
deration. What is his family situation? What are his handicaps? 
What is his general social adjustment to camp life? What could be 
the possible cause of the action? What might be a practical solu- 
tion? Punishment? 


Each discipline problem is usually a conflict between people, and 
thus it is the personality characteristics of the people involved 
that are the controlling factors, and these characteristics can be 
so different in different environments that it is impossible and 
impractical to suggest solutions to the problems. 


Bee certaingeim Order tO pe jUSt, that everyone us fully aware of the 
consequences of misbehaviour. Show the natural and fair action for 
the offenses... Be certain also’ that*each camperrsees=a/ lesson to be 
learned for the punishment. 


The leader must be dependable and consistent in all of his decisions. 
He must be sure that his justice is always tempered with: 


1 Compassion, never sarcasm or belittlement. Avoid anything that 
hurts the camper's self-esteem. Never punish him so that he is 
teased, embarrassed, or ridiculed---even when it appears harmless 
and the camper appears to be taking it in a good spirit. 
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2 Empathy, which is not sympathy. 


3 Complete mental presence: NEVER when you are impassioned with 
the deed or the circumstances. The effect of a loud reprimand is 
usually just the reverse--the louder the leader, the less the camper 
hears. When you lose your temper you become an easy mark for other 
budding mischievous campers. 


Discipline is’ never: 


- retaliation 

- retribution 

- punishment for punishment's sake or group punishment; the 
innocent are justifiably resentful 


Punishment is always the last resort. In no instance may justice at 
camp take the form of physical punishment. We are not parents and 
these are not our children. We treat them as a kind and judicious 
parent would, WITHOUT punishment. 


Studies show that 95 percent of all children respond to motivation. 
Therefore it follows that discipline problems will be kept to a mi- 
nimum if the campers are provided with proper motivation and intel- 
ligent direction by their leader. 
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THE DAY CAMP MANUAL SERIES INCLUDES 


Administration 
Staff 

The Camper 
Program 


A study of Mandatory Standards and Desirable 
Camping Practices for Children's Day Camps 


These and other publications of the Youth and Recreation Branch, 
Ontario Ministry of Community & Social Services, are available 
in limited quantities, and without charge, for use in community 
programs and for leadership training. 


Requests for publications should be made through the Youth and 
Recreation Branch Regional offices. 


Regional Offices Address 
Region 1 10 Water Street, Thunder Bay 


Region 2 


Region 3 


Region 4 


Region 5 


Region 6 
Region 7 
Region 8 


Region 9 


Region 10 


18 King Street, Dryden 


1349 Lasalle Boulevard, Sudbury 


P.O. Box 3020, Mckeown Ave., 
North Bay 


759 Hyde Park Road, London 73 


279 Weber Street North, Waterloo 
374 Seventh Avenue, Hanover 


15 Church Street, Suite 402, St. Catharines 
40 Eglinton Ave. East, Toronto 315 
2025 Sheppard Ave. E. Suite 3201, Willowdale 


1082 Princess Street, Kingston 
220 Dundas Street East, Belleville 


1320 Carling Avenue, Ottawa 3, KIZ7K9 


